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Gate 3 Evidence Checklist 
 

This workbook is designed to assist you in completing assignments for student teaching. The 

following is a list of items that should be shown to your University supervisor.  These items may 

or may not be included in your professional portfolio, but they must be completed for student 

teaching in special education. 
 

LESSON PLANNING AND INSTRUCTION 

________ Reflect on your collaborative activities to provide appropriate modifications and 

accommodations in general education (WTS 3) (May include in weekly reflections) 

________ Instructional materials designed for remediation, practice, or enrichment (WTS 4) 

________ Evidence that you have used instructional media or technology to assist learners 

(WTS 6) (May include in weekly reflections) 

________ Reflections on lessons and weekly reflections (WTS 9) 
 

CLASSROOM MANAGEMENT 

________ Evaluation forms for monitoring interactions (WTS 5) 

________ Problem, goals, and monitoring chart on page 9 

________ Graph of behavioral intervention (WTS 5) 

________ List rules and describe how you teach and enforce them (WTS 7) 

________ Describe routines (WTS 7) 
 

IEP DEVELOPMENT 

________ Transition planning (WTS 3) 

________ IEP document (WTS 3) [if needed, http://dpi.wi.gov/sped/sbiep.html]  

________ Referral/IEP team reflection and summary (WTS 10) 
 

FORMAL ASSESSMENT 

________ Protocols (including informal reading inventory) (WTS 8) 

________ Anecdotal notes taken during observation (WTS 8) 

________ Summary data for direct systematic observation (WTS 8) 

________ Assessment report (WTS 8) 
 

PROGRESS MONITORING 

________ Curriculum-based or informal assessment (WTS 8) 

________ Charts or graphs for monitoring progress of groups and individuals (WTS 8) 
 

DISPOSITIONS 

________ Written evaluations by cooperating teacher (WTS 9) 

________ Midterm self-evaluation (WTS 9) [optional] 
 

 

Note:  Standards in parentheses are suggestions.  You may want to put these artifacts under a 

different standard in your Gate 3 portfolio. 

http://dpi.wi.gov/sped/sbiep.html
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Lesson Planning & Instruction Guidelines 

 

A. Collaborate with general educators to provide appropriate modifications and 

accommodations 

Do one or more of the following activities: 

1. co-teach a lesson or unit with general educator 

2. consult with a general educator to modify the curriculum so that students with learning 

disabilities/mild cognitive disabilities can be successful 

3. consult with a general educator to modify a test or assignment so that students with 

learning disabilities/mild cognitive disabilities will have a better opportunity to 

demonstrate their content knowledge 

4. provide supplemental instruction to allow students with learning disabilities/mild 

cognitive disabilities to meet the demands of the general education classroom 

5. summarize your collaborative efforts  

 

B. Demonstrate expertise in techniques to maximize engaged time.  For example, 

1. make good use of allocated time 

2. follow the presentation with a guided practice 

3. provide sufficient opportunities for practice 

4. use decisive signals 

5. maintain rapid pacing 

6. use appropriate correction procedures 

7. maintain eye contact 

8. provide sufficient practice 

9. promote unison responding 

 

C. Design supplementary, remedial, or enrichment activities 

1. construct extra worksheets for additional practice 

2. make games or learning stations for independent practice 

3. design games or activities that reinforce important skills and concepts 

 

D. Keep “week-at-a-glance” schedule of activities 

1. consult with your cooperating teacher for a format for “week-at-a-glance” lesson plans 

2. show these to your University supervisor at each visit 

 

E. Write lesson plans 

1. write individual lesson plans for activities indicated in your “week-at-a-glance” schedule 

that are not from a published, scripted curricula 

2. use any format, but every lesson plan should include objectives, procedures, and 

evaluation 

3. write measurable objectives 

4. write detailed procedures including what you will say, the examples you will use to teach, 

expectations and feedback 

5. differentiate initial instruction, guided practice, and independent practice 

6. evaluate each lesson 
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F. Prepare for small group instruction 

1. post rules 

2. indicate how you teach the rules and enforce them 

3. arrange the physical setting 

4. be familiar with teaching formats 

5. have all materials ready 

 

G. Describe classroom routines for the classroom if required by your supervisor.  Complete form 

on the p. 7. 

 

H. Reflection 

1. reflection in writing on individual lesson plans 

2. reflect weekly in a journal format 

 

 

Classroom Management 

 

A. Use positive interactions to motivate students (supervisor will discuss these with you and 

may ask you to do more than two) 

1. audiotape yourself teaching your most challenging group 

2. begin your audiotape during the second week 

3. take the tape home and listen to it 

4. evaluate your interactions using the Evaluation Form for Monitoring Interactions 

 

B. Implement a system for managing the behavior of an individual or group.  Complete form on 

page 9 and attach all data, charts, and graphs. 

 

C. Manage behavior during small-group instruction 

1. refer to rules prior to lesson if necessary 

2. give specific and frequent praise to all students 

3. ignore minor attention-getting behavior 

4. set up expectations and give feedback 

5. take action when behavior is disruptive 

6. avoid emotional confrontation 
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IEP Development 

 

A. Write an IEP 

1. use the school’s IEP form unless writing a mock IEP, then use DPI’s format 

http://dpi.wi.gov/sped/sbiep.html  

2. include a description of specific behaviors in the PLAAFP 

3. write annual goals that can be measured without a standardized test 

4. include 2-4 objectives per goal 

5. include related services and modifications as appropriate 

6. complete the cover sheet including justification 

7. use Writing Measurable IEP Goals and Objectives by Barbara Bateman as a reference 

8. write the actual IEP with input from the entire IEP team 

9. if the IEP format from your cooperating teacher differs significantly from the guidelines 

outlined in program, consult with your supervisor 

 

B. Attend a referral/IEP meeting 

1. apply advanced preparation strategies 

2. apply appropriate communication skills 

3. evaluate the team meeting using the team meeting evaluation questions 

4. write a narrative of at least two full paragraphs and comment things such as: 

  Who was in attendance? 

  What were their roles? 

  What advanced preparation occurred? 

  Were parents involved? 

  Were open-ended questions offered? 

  Were parents given opportunities to provide their input? 

  What verbal and nonverbal communication skills did you observe? 

  Was there an agenda? 

  Was the purpose of the meeting clear? 

  Did someone summarize the main points of the meeting? 

  Did the parents receive anything other than the IEP? 

  What could have been done differently to improve the meeting? 

 

 

Formal Assessment 

 

A. Assess at least one student 

1. administer standardized achievement tests 

2. administer a curriculum-based or published IRI 

3. administer other informal or curriculum-based assessment 

4. list all standardized tests, IRIs, and other curriculum-based or informal tests administered 

5. be prepared for your supervisor to ask why you selected whose particular instruments 

 

 

http://dpi.wi.gov/sped/sbiep.html
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B. Conduct a classroom observation 

1. observe the student in at least two different situations 

2. record information about the setting 

3. record anecdotal information about the student 

4. conduct a direct systematic observation on-task behavior (use the form at the back of this 

workbook) 

5. observe peers concurrently 

6. summarize the quantitative data in an easy-to-understand chart or table 

 

C. Write a professional report using the provided format 

1. use the districts’ format or the format learned in class 

2. use appropriate organization, grammar, sentence structure, etc. 

3. include the results of formal and informal assessments and the classroom observation 

4. make a copy for your University supervisor 

5. omit the student’s name before giving the report to your supervisor 

 

These are the requirements of a clinical report submitted as partial evidence that teachers 

know how to assess students and interpret the results in instructionally meaningful ways 

(WTS 8). This report should be structured in the following format and contain detailed 

assessment information that would be useful for guiding an IEP team in making a 

determination. 
 

1.   Student record information including name, date of birth, date of report and 

student’s grade level. 

2.   Background information: a short synopsis of pertinent family information and 

school history.  

3.   Assessments administered for this report including a brief description of each one. 

4.   Results: this section of the report is written in narrative format and includes tables 

with assessment results. The tables should include test names and subtest names; 

standard scores, scaled scores and percentile ranks. In addition, performance 

descriptors such as average or below average should be included.  The narrative 

should be organized around themes beginning with oral language, the basic reading 

and comprehension, then written language, then math calculations and ending with 

applied mathematics. Tables must reflect this organizational structure.  

5.   Discussion: This section of the clinical report is also in narrative format. In this 

section the student teacher must tie the results together and identify the implications 

these results may have for the child’s learning within the context of his/her current 

learning environment. 

6.   Recommendations: The student teacher should submit a numbered list of their 

recommendations. The recommendations must flow from the Discussion section.  
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Progress Monitoring 

 

A. Monitor progress 

1. progress monitor two similar IEP academic behaviors (no Rocket Math) 

2. design charts and graphs that are easy to read and interpret 

3. use charts to make instructional decisions 

 

 

Dispositions 

 

A. Responsibility 

1. attend daily or notify cooperating teacher and supervisor if unable to attend (absences 

should be avoided!!) 

2. arrive punctually 

3. maintain confidentialities 

4. follow federal, state, and school policies 

5. complete assigned tasks on time 

6. initiate communication to keep supervisor and cooperating teacher informed of progress, 

needs and/or problems 

 

B. Interpersonal Communication 

1. use correct grammar 

2. initiate contacts with school staff 

3. express positive attitude toward students, parents, and professional staff 

4. use problem solving skills 

5. use active listening skills 

6. use statements and questions to communicate effectively 
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Establish Routines 

 

1. explaining seatwork 

___________________________________________________________________________ 

___________________________________________________________________________ 

 

2. distributing materials 

___________________________________________________________________________ 

___________________________________________________________________________ 

 

3. collecting seat work 

___________________________________________________________________________ 

___________________________________________________________________________ 

 

4. providing for students who finish early 

___________________________________________________________________________ 

___________________________________________________________________________ 

 

5. specifying how student questions are to be answered when the teacher is busy 

___________________________________________________________________________ 

___________________________________________________________________________ 

 

6. facilitating smooth transitions 

___________________________________________________________________________ 

___________________________________________________________________________ 
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Steps for behavior change plan for individual or small group 

 

 

Week 1: Decide on a target student(s) and discuss possible interventions with your 

cooperating teacher; specify the problem and target behavior. 

 Problem: ____________________________________________________________ 

 Target behavior: ______________________________________________________ 

 ____________________________________________________________________ 

Week 2: Collect baseline data on the target behavior; indicate frequency, percent, duration, 

etc. during baseline. 

Week 3: Decide on the procedures for the behavior change: 

a. Define the procedures with respect to reinforcement system, behavioral contract, 

timeline, schedule of reinforcement (see check list below) 

b. Describe the levels of expected behaviors over time (same goal, changing 

criteria) 

c. Define the immediate goals and terminal goal 

d. Begin the program. 

Week 3-9: Consistently record the graph baseline and intervention data. 

Week 5-9: Evaluate the program and make modifications; indicate date and changes made. 

 

Behavior change checklist: 

1. ______ Describe student(s) and setting 

2. ______ Define behavior of concern 

3. ______ Define replacement behavior (levels of performance, same goal, changing criteria)  

  a. initial level of performance 

  b. intermediary steps 

  c. final criteria/final goal 

4. ______ Describe observation system 

5. ______ Describe procedures include reinforcement system, schedule of reinforcement, 

evaluation schedule 

6. ______ Describe and reflect on results 

7. ______ Provide graph(s) of student data (provide raw data) 

8. ______ Reflect on the process and results 



 

9 
UW-Eau Claire, Department of Special Education, Student Teaching Workbook 

SAMPLE 

Lesson ____________________________ Name _____________________________ 

 

# Students ____________________________ Date _____________________________ 

 

Evaluation Form for Monitoring Interactions 

 

Directions: 

Audiotape yourself teaching for 20-30 minutes.  Choose the class session where you have the 

most trouble being positive. 

 

If you interact with a student when s/he is in the acceptable range of behavior, 

mark a tally under “positive feedback.” 

 

If you interact with a student when s/he is in the unacceptable range of behavior, 

mark a tally under “negative feedback.” 

 

 Positive Negative 

 

 

 

 

____________________________________ __________________________________ 

 

Evaluate the sincerity of your comments. 

 

 

 

Evaluate the contingency of your feedback. 

 

 

 

Evaluate the variety of your comments. 

 

 

 

Evaluate the specificity of your praise. 

 

 

 

Evaluate the effectiveness of the negative feedback. 
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Examine the distribution of the feedback.  Who received the most positive attention?  

high   middle   low 

 

 

 

Did anyone not get any positive feedback? 

 

 

 

Identify one or two things that you can do to increase the effectiveness of your interactions.  

Evaluate your improvement of your next audiotape. 

 

1. 

 

 

 

2. 
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Behavior Observation Form 

 
Target Student_________________________ M/F______ Grade________ Date___________ 

 

School_____________________________________ Teacher__________________________ 

 

Observer______________________  _________________  _______________   ___________ 
                    Position                      Time started               Time ended 

 

____________________  A. Teacher directed  B. Teacher directed  C. Independent 

       Class Activity  whole class  small group  work session 

 

Directions:  Ten second interval: Observe each student once then record data.  This is a partial interval 

recording.  If possible, collect full 15-minutes under teacher directed or independent condition.  If not, 

put a slash when classroom condition changes.  Classmates observed must be same sex as the target 

student. 
 

      1   2             3 

Target Student                   

Classmate/same sex                   

      4   5             6 

Target Student                   

Classmate/same sex                   

      7   8             9 

Target Student                   

Classmate/same sex                   

      10   11            12 

Target Student                   

Classmate/same sex                   

      13   14            15 

Target Student                   

Classmate/same sex                   

 
Codes: 

*Note:  To observe class, begin with the first same sex student in row one.  Record each subsequent same sex student 

in following intervals. Data reflects an average classroom behavior (skip unobservable students).  

*On-Task: Eye contact with teacher or task and performing the requested task. 

 

Off-Task Codes: 

 T Talking out/noise Inappropriate verbalization or making sounds with object, mouth or body. 

 O Out of seat Student fully or partially out of assigned seat without teacher permission. 

 I Inactive Student not engaged with assigned task and is passively waiting, sitting, etc. 

 N Non-compliance Breaking a classroom rule or not following teacher directions within 15 sec. 

 P Playing with object Manipulating objects without permission. 
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Wisconsin Teacher Standards 

 

 

To receive a license to teach in Wisconsin, an applicant shall complete an approved program and 

demonstrate proficient performance in the knowledge, skills and dispositions under all of 

the following standards: 

 

1. The teacher understands the central concepts, tools of inquiry, and structures of the 

disciplines he or she teaches and can create learning experiences that make these aspects of 

subject matter meaningful for pupils. 

 

2. The teacher understands how children with broad ranges of ability learn and provides 

instruction that supports their intellectual, social, and personal development. 

 

3. The teacher understands how pupils differ in their approaches to learning and the barriers that 

impede learning and can adapt instruction to meet the diverse needs of pupils, including 

those with disabilities and exceptionalities. 

 

4. The teacher understands and uses a variety of instructional strategies, including the use of 

technology to encourage children's development of critical thinking, problem solving, and 

performance skills. 

 

5. The teacher uses an understanding of individual and group motivation and behavior to 

create a learning environment that encourages positive social interaction, active engagement 

in learning, and self-motivation. 

 

6. The teacher uses effective verbal and nonverbal communication techniques as well as 

instructional media and technology to foster active inquiry, collaboration, and supportive 

interaction in the classroom. 

 

7. The teacher organizes and plans systematic instruction based upon knowledge of subject 

matter, pupils, the community, and curriculum goals. 

 

8. The teacher understands and uses formal and informal assessment strategies to evaluate 

and ensure the continuous intellectual, social, and physical development of the pupil. 

 

9. The teacher is a reflective practitioner who continually evaluates the effect of his or her 

choices and actions on pupils, parents, professionals in the learning community and others 

who actively seeks out opportunities to grow professionally. 

 

10. The teacher fosters relationships with school colleagues, parents, and agencies in the larger 

community to support pupil learning and well being and who acts with integrity, fairness, and 

in an ethical manner. 
 


