NONFICTION TEXT UNIT
PATHS OF THE PEOPLE

by
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Wausau School District

I. Introduction

As I am currently a Language Arts/English teacher, this lesson plan, developed for a Making Americans, Making American Summer Institute, will be a short unit on nonfiction text which incorporates content covered in our lectures and reading assignments.  My unit will focus on reading strategies for nonfiction pieces written in a descriptive or narrative structure.  I will also be incorporating opportunities for my students to read and interpret nonfiction text features such as maps and pictures/drawings.

II. Description of Material Utilized from History 705.003 

The first resource I will be using is the Paths of the People book.  I selected this book for several reasons.  First, it is written in a style and at a level that my sixth grade students can read and understand.  Second, it focuses on the Wisconsin Indian experience, which will hold the interest of my students much better than text pieces about random people and places.  Finally, the book incorporates many of the topics we covered in our lectures, but in shorter, more manageable sections.  This will allow me to cover many areas that we discussed in our summer course.  In doing so, I will be able to gauge student interest, and if possible, pull in more detailed content if I see them really getting “hooked” on a topic.  

A second resource I will be using is the Treaty of 1837 and the accompanying treaty journal that we looked at and discussed in class.  I plan to use only excerpts of each, as the full text would be overwhelming for my students.  These resources will allow me to introduce primary source documents to the class.  They will give my students a chance to experience 19th century language and writing styles, while also exposing them to parts of the treaty.  I will be using both the scanned versions of the original documents and the typewritten versions for this unit.

The third resource I will be using I found while researching the Sandy Lake tragedy.  The Great Lakes Indian Fish and Wildlife Commission (GLIFWC) has published an informational brochure on both the Sandy Lake tragedy and the memorial that was dedicated 150 years later.  This piece of nonfiction text is succinct, packed with information, and will enable me to introduce my students to strategies for reading brochures for information.  

Finally, I will be using a PowerPoint presentation periodically throughout the unit to provide background and additional information for my students.  Most of the information and images in this show come directly from the summer history course.

III. Project Summary, including techniques/materials to be used

A. Project Overview

English/Language Arts Focus—Wausau School District Standards
A-8.3:  Uses specific strategies to understand text (text structures, chronology, cause/effect)
A-8.4:  Reflects on what has been learned after reading and formulates ideas, opinions, and personal responses to text
C-8.1:  Summarizes and paraphrases information read (main ideas, sequence of events)
C-8.2:  Draws conclusions, makes inferences, understands cause/effect, puts events in chronological order
C-8.4:  Uses a variety of information organizing strategies that are personally useful
C-8.5:  Reads a variety of informational texts (textbooks, biographical sketches, primary source historical documents)
C-8.7:  Evaluates accuracy and usefulness of information from different sources
E-8.2:  Writes in a variety of forms (responses to literature)
E-8.7:  Writes in response to literature (uses details to support opinions)
K-8.1:  Conveys a clear main point when speaking to others and stays on the topic being discussed
K-8.2:  Presents simple prepared speeches to class


English/Language Arts Focus—Specific Skills/Strategies

Interpreting graphics
Reading nonfiction text
Using primary and secondary source documents
Vocabulary building
Identifying main ideas
Making inferences—author’s purpose
Written reflection and response





History Focus—Course Objectives

Understand the complex and dynamic nature of the relationship between Native peoples and North American governments
Think critically about the historic and contemporary American Indian experience

History Focus—Course Topics

The Federal Indian relationship
Wisconsin in the early republic
Treaty making and the reservation period
Allotment and the Progressive Era

Vocabulary (to be developed in frontloading activities)

Treaty
Negotiation
Consensus
Cession
Reservation
Removal
Assimilation
Allotment
Primary source document
Secondary source document


Materials 

Paths of the People (pgs. 32-47)
PowerPoint slideshow
Excerpts from the Northwest Ordinance of 1787
Excerpts from Treaty of 1837 (from appendices of Satz’s Chippewa Treaty Rights)
Excerpts from the handwritten original Journal of 1837 Proceedings
Sandy Lake brochure (GLIFWC)






Project Outline

Pre-Assessment

Frontloading
Introduce vocabulary
Slideshow (will be used periodically throughout unit)
Nonfiction text structures & features
Description/sequence
Graphics/maps


Scaffolded lessons—Part 1	Treaty Period
Think Aloud—pgs. 32-35 in POTP
Model thinking processes/questions/how to determine main idea
Think Aloud—Northwest Ordinance excerpt
Model thinking processes using a primary source document
Whole group—land cession map (interpreting graphics)
Small group—1837 Treaty & treaty journal excerpts
Whole group—review and record main ideas
Individual—written reflection (author’s purpose, making inferences)

Scaffolded lessons—Part 2	Post-Treaty Controversy
Whole group—pgs. 36-37 in POTP (main idea organizer)
Small group—Ojibwe chiefs picture (interpreting graphics)
Partner—Sandy Lake Story (brochure)
Whole group—review and record main ideas
Individual—written reflection

Scaffolded lessons—Part 3 	Solving the “Indian Problem”
Partners—pgs. 40-47 in POTP (main idea organizer)
Individual—Impact of Allotment on Lac du Flambeau Reservation 1933 map (interpreting graphics)
Partners—present findings
Whole group—review and record main ideas
Individual—Written reflection
What were overall main ideas from these readings
What are the benefits/drawbacks of using primary sources
What did I learn
What surprised me


Whole group wrap up/summary and discussion

Post-assessment

Sample of Possible Extension Topics and Project Ideas

Possible Topics:  Chief Buffalo, 1825 Prairie du Chien Treaty, Lewis Cass, Sandy Lake, Indian Boarding Schools
Possible Projects:  Museum Display, Informational Brochure, Oral or Written Report, Poster or other visual, Oral History Interview, Treaty Simulation



B. Detailed Summary/Explanation

As shown in the project outline, I have organized my unit into seven sections.  This organizational structure is typical of the instruction model I routinely use in my classroom.  Each unit begins and ends with an assessment of some type, and the instruction phase—after any frontloading activities—follows the “gradual release of responsibility” pattern.  The early lessons/activities are modeled by me—the students are mostly passive listeners, taking notes and/or asking questions.  As the lessons progress in the unit, the responsibility for active learning shifts to the students gradually, until students take full responsibility for the skills and content independently.

This unit is no exception.  It begins with an assessment—in this case, a test that includes both language and history content.  Next comes a series of frontloading activities.  During these lessons, I will introduce essential vocabulary and lay out some background on the Wisconsin Ojibwe history and experiences.  I plan to use two different vocabulary activities for this unit, samples of which are included at the end of this unit write-up.  In addition, I will be presenting a short section of a slideshow, also included in this submission.  My goal during the frontloading activities is to provide a small amount of background so that the students can put their readings in a context that makes sense.

Next, I will be introducing/reviewing the key elements of descriptive and sequenced nonfiction text, including the importance of features such as maps, graphs, and pictures.  I have several resources of material for this section, and I will include samples of these as well.  

Once I have completed the background-building stages, we will begin the scaffolded lessons.  I have broken these lessons into three parts in an effort to stay consistent with the main resource I will be using, Paths of the People.  I have titled the first group of lessons “Treaty Period,” as this is the title of the section that begins on page 32 in the book.  (Likewise, the titles of parts two and three are also consistent with the book.) The majority of the work in this section will be done by me, as is the case regularly in our literacy model.  I will use pages 32-35 of the book as a read aloud and will incorporate the “Think Aloud” strategy.   This basically is an approach in which I orally model my own thinking processes as I read.  As my goal is to help students become adept at determining main idea, I will model some of the strategies I use to do that, including keying in on opening sentences in paragraphs, watching for important transition words and phrases, paying attention to bold-faced and italicized print, interpreting pictures or other graphics on the page, and summing up my thoughts at the end of each section.  I will also model other typical reading strategies, such as asking questions, monitoring my own comprehension, and making connections.  The students will be mostly observing during this time, though I suspect many will take notes and ask questions.  I plan to chart the main ideas from the Paths of the People book throughout this unit—the students can help with this.  It will be a nice visual to aid us in our wrap-up and summary discussion, and it will provide the students a database of ideas to use when they write their individual reflections.  

After I’ve completed the first section in Paths of the People, I am going to use the same process with an excerpt from the Northwest Ordinance.  I’d like the students to see an example of a primary source document and observe the approaches I use in reading it prior to having them look at the treaty documents.  It’s appropriate to use the Northwest Ordinance in this location, as Paths of the People refers to it briefly on page 32.  I plan to create an overhead of this excerpt and paper copies to hand out to the students.  This will allow me to model my thinking and enable the students to highlight areas and make notes at the same time.

The third step in section one will be a whole group interactive analysis of a Chippewa Treaty Land Cessions 1837-1854 map.  Again, I will use both an overhead version and copies for the students.  The whole group approach for this part differs slightly from the Think Aloud activities, in that students are encouraged to help with the interpretation rather than just listening and watching me do it.  I will still be modeling my thought processes, but I will also be asking questions that will require the students to share a bit of the responsibility for their learning.

The next activity I’ve included in the Part one section is to break each class into small groups (4-6 students) in order to investigate the excerpts of the 1837 Treaty and the treaty journal.  Small group activities require students to become more active in their learning process without completely removing their support system.  Support comes in the form of peer interaction and from me moving from group to group.  As the students work through the excerpts, they will fill out the exploration sheet attached at the end of this description.  This serves the dual purposes of keeping them on-task and documenting their learning.

Part one will wrap up with two activities.  First, the class will meet as a whole group to discuss their findings and to add any main ideas to the chart.  Second, each student will write an individual reflection on his/her learning during the activities.  They will be responding to the following questions:

When I’m reading a nonfiction piece, what are some things I can look for or do to help me figure out the main ideas?

What is something interesting I learned about the Wisconsin Ojibwe experience in these lessons?

Parts two and three of this unit are structured in basically the same way.  Both of these unit parts begin with a varying level of support for the students and then move toward more independence.  Part two includes a whole group reading and discussion of Paths of the People (pages 36-37), a small group opportunity to analyze and interpret a graphic (the Symbolic Petition of the Ojibwe Chiefs, 1849), a partner reading of the Great Lakes Indian Fish and Wildlife Commission’s Sandy Lake brochure, a whole group main idea discussion and recording, and an individual written reflection.  Part three includes a partner reading and organizer activity for Paths of the People (pages 40-47), a partner opportunity to analyze and interpret a graphic (Lac du Flambeau allotment map from 1933), a chance for partners to present their findings to the group, a whole group main idea discussion and recording, and an individual written reflection.

At this time, I estimate that completing the described activities—pre-assessment, frontloading information, and the three scaffolded sections—will take approximately two weeks to work through.  We will end the unit with a whole group wrap-up/discussion, and then the students will take the post-assessment to measure growth.  (The pre- and post-assessments are the exact same document.)  Depending on student interest in the topic and our time schedule, we may also include extension activities as described in the project outline.

It is my hope that the following outcomes will be achieved:

Students will be able to identify/infer main ideas from nonfiction text and nonfiction graphics, specifically pictures and maps

Students will become more comfortable working with primary source documents

Students will gain insight into the history of the Wisconsin Ojibwe

Students will think critically about the interactions between the Wisconsin Ojibwe and the United States government

Nonfiction Text frontload

Nonfiction text often includes special features to help increase our understanding.  These are the most common types of text features.

Headings and/or subheadings

Bold-faced or italicized type

Pronunciations (usually in parentheses)

Labels or captions

Photographs

Diagrams

Charts or graphs

Maps

Timelines

Footnotes

Questions for checking understanding


Names: ____________________________________


Treaty of 1837 & Treaty Journal Exploration Guide

Part I.  The Treaty Journal

1. Is this a primary or secondary source document?	____________________

2. How do you know?	__________________________________________

3.  Find a part in the journal that you can clearly understand.  Copy it below. 
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Who is speaking here? _____________________________________________

What do you think he means? ________________________________________
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

4.  Did you find it difficult to read the text of the journal?  Why or why not?
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________


Part II.  The Treaty of 1837

1. Is this a primary or secondary source document? _____________________

2. How do you know? _____________________________________________

3. Look specifically at Articles 2, 3, 4, and 5.  Can you figure out the main ideas in each article?

Article 2:




Article 3:




Article 4:




Article 5:



4. What is your overall impression of the treaty?  Is it fair for both sides?  
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________



NAME: ____________________________________ DATE: __________

Interpreting a Graphic:  Looking for the Main Idea

Graphics—such as maps, charts, and diagrams—are pictures that present information.  Graphics can help a reader visualize ideas so that he/she can better understand and remember them.  Carefully analyze each graphic in nonfiction text.  What is the graphic trying to tell you?


1. Title or description of graphic being analyzed: 



2. Does the graphic use a variety of colors to make a point? ______


3. Does the graphic include written information (words) or numbers? __________   If so, list or describe them below.





4. Sometimes knowing the author/creator of a graphic can help you interpret it.  Do you know the name of the author/creator of this graphic? ________  If so, record it here. _______________________


5. Using all of the clues from the graphic, what do you think its main point is? 








GRAPHIC 1:  LAND CESSION MAP

Chippewa Land Cessions between 1837-1854









GRAPHIC 2: SYMBOLIC PETITION OF THE CHIPPEWA CHIEFS, 1849




Image ID: 1871
Collection Name: Rare Books
For larger image click the following link: http://www.wisconsinhistory.org/whi/fullRecord.asp?id=1871&qstring= 








GRAPHIC 3: LAC DU FLAMBEAU ALLOTMENT MAP












NAME: ____________________________________ DATE: __________

With your partner, read pages 40-47 in the Paths of the People book.  Record the main ideas for each section on this organizer.


SOLVING THE “INDIAN PROBLEM”







DIVIDING LAND AND PEOPLE







THE PLOW FOLLOWS THE AXE







TEACHING THE CHILDREN
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Sandy Lake Tragedy and Memorial brochure/link:
http://www.glifwc.org/pub/sandy_brochure.pdf 
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