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Background:

My current curriculum assignment is teaching American history to eighth grade students in the West Salem School District.  Currently, our curriculum begins with the arrival of humans to the Americas and extends to the Civil War.  This time frame is also covered in the 5th grade curriculum.  Three years from now, our curriculum restructuring will finally reach the eighth grade level.  At that time, my curriculum scope will be decreased to cover from the events leading to the American Revolution through the early 20th Century.  

The fact that students are introduced to much of the same content in fifth grade allows me to cover some areas in more depth while allowing for others (which are covered in depth at the fifth grade level) to be quickly reviewed.  With regards to American Indians, the fourth (Wisconsin history) and fifth grade curriculums cover extensively the many of the early inhabitants of the continent and the state.  As a review, my students generally create a project related to one of the tribes of their choice.  As time goes on, we also briefly cover Indian Removal.  

Generally, I have 120-125 students in six sections of history.  Most are from middle class, white backgrounds.  The abilities of my students vary greatly.  I am one of the few teachers in the building that has all students.  This includes those who are considered “gifted and talented” and those cognitively disabled students who are in the regular education classroom simply for socialization skills.

If you were to observe my classroom, you would notice that my students are actively engaged in doing history.  Frequently, they are presented with some general information about a topic and then are given a project or activity that asks them to further uncover more information on the topic and in the end to demonstrate a greater breadth of knowledge with regards to the topic explored.  Throughout the year, my students are also actively engaged in developing a National History Day project of their choosing.

Impact of Course Work:

Coming into the MAMA grant and the previous Learning by Doing grant, I’ll readily admit that I didn’t have an extensive knowledge of American Indian history.  I can’t remember even discussing the topic apart from a quick mention during my undergraduate work.  So needless to say, the content I learned both in class and through the reading will greatly impact my teaching of the subject matter.  It really has made me consider how I might weave the events occurring in Native American history into our study of history as a strand or as a recurring theme.  

While The Middle Ground is beyond the comprehension of most of my students, I believe that the ideas encompassed within the book are very usable.  It goes well beyond the stereotypical view of Indians becoming totally dependent on the whites who came into the territory.  It shows the interdependence that existed among the tribes and later with the European arrivals.  Furthermore, it shows the conflicts that developed among those groups.  The Great Lakes focus of this book also allows for tying the big picture of national events to a locality that students can more easily connect to (the idea that “Hey that happened here too!”).  

Francis Paul Prucha’s Documents of United States Indian Policy is a valuable resource.  I envision this serving as both a reference book for myself to help recall what these significant documents involved.  Additionally, I can see students using these documents as part of the projects developed in relationship to American Indian history throughout the year.  It may well be a quality resource for primary source materials for students choosing to complete their National History Day project, related to the theme “Triumph and Tragedy in History”, this year.

Many of the other resources including Wisconsin Indians,  Chippewa Treaty Rights: The Reserved Rights of Wisconsin’s Chippewa Indians in Historical Perspective, and Paths of the People:  The Ojibwe in the Chippewa Valley clearly made me think about how the larger national narrative related to the events going on right here in Wisconsin.  Until this course, I never really saw Wisconsin as a “natural laboratory” for the study of American Indian history, but it truly is representative of a vast majority of events in Native American history and government policy decisions related to the native tribes.  Making these connections to a place close to home that students have some knowledge of can greatly increases their comprehension of the events.

Additionally, I have been developing lessons related to 19th Century Treaty Rights for the Learning by Doing (LBD) extension for UW-Eau Claire and CESA 10.  Among the topics of my lessons are:  relationships among the native tribes; relationships among the French, Americans, British, and Indians; War of 1812; the treaty making policy; why settlers came to Wisconsin; the Treaty of Prairie du Chien; the Pine Tree Treaties (Ojibwe and Dakota); removal from Wisconsin; and treaty rights today.  Many of the resources used in class have proven to be very valuable resources for this development process as well as for student resources for the lessons themselves.

Project Summary:
The project submitted relating to the coursework this summer will actually be a part of a revamped coverage of the history of the American Indian.  Although, the lessons I’ve been developing for the LBD extension will be laid out in a unit format designed to run consecutively, I envision actually winding many of these lessons throughout our coverage of American history.  I am especially interested in trying to develop lessons that will tie the national narrative to events going on closer to home, thus using Wisconsin as a “natural laboratory” for the study of American Indian history.

This particular activity/lesson will relate to a discussion of Indian Removal.  Prior to this time, we will have taken a look at the relationship between the Europeans (and later Americans) and the native population in the country, and more specifically in the Old Northwest (and Wisconsin).  We will also have investigated reasons that settlers were coming into the Old Northwest and Wisconsin in particular.  The Treaty of Prairie du Chien and other significant treaties (including the Pine Tree Treaties with the Chippewa and the Dakotas) with the tribes of Wisconsin will also be covered.  Students will have used both the 1837 treaty and the treaty journals to gain a better understanding of promises that were made (and later compromised) and the circumstances under which they were reached.   We also will have taken a detailed look at the removal attempts made on the Sauk and Fox and the resulting Black Hawk War, as the latter stages of these events played out very near La Crosse.

I have in the past focused much of our coverage of Indian Removal on the Cherokee, which although an interesting story seems far removed for many of my students.  I believe the government’s attempts to remove the Ojibwe would serve as a much better example of Indian removal efforts.  The Trail of Tears and the removal of the Five Civilized Tribes of the Southeast will not be entirely ignored, but we will use the attempts to remove the Ojibwe from Wisconsin as a comparison to the much more thoroughly covered Indian removal of the Five Civilized Tribes.   

Initially students will be asked to compare and contrast the removal of the tribes from the Southeast with that of the Chippewa from Wisconsin.  I believe we will start with the two PowerPoints which I have included with this lesson.  It will provide them a starting point for their search for additional information.  Following these two PowerPoints and the resulting discussions, students will divide into groups to discuss and develop a Venn Diagram which will allow for easy comparison of the two removal efforts.  Ideally, if time permits, I will have each group use a second day to find additional resources to add further details to their diagrams.  Depending on the availability of our computer labs, students may be asked to seek information on their own.  If this is not logistically possible, I will provide each group with a packet of information drawn from both internet and written sources (see source list provided).  At the conclusion of our time (probably the third day), I will ask each group of students to post and share their diagrams.

Finally, as independent practice, I will have students work independently to complete the student project portion of the activity.  Each student will be asked to complete research on the Sandy Lake tragedy and complete pages explaining the incident that could be added to a text book to provide a more regional look at Indian removal.

The Larger Context:
In addition to other ideas presented previously, I believe this project actually takes many of the ideas presented in class this summer and incorporates them into activities for students.  My students will be asked to use and interpret treaties and treaty journals from the time period to gain a greater understanding of the conflicts and compromises that were going on between the native population and the whites (both American and European).  It also makes a strong attempt to tie regional events to the national narrative—once again using Wisconsin as the “natural laboratory” for understanding Native American policy.  It truly makes an attempt to not portray the natives as passive parties who merely complied with the demands made by the expanding white population, but as vibrant and contributing participants in the process.  

Techniques and Materials:
As previously stated, students will have already studied the Indian Removal Act and attempts to remove the tribes from the Southeast.  We will begin the whole process of this activity by reviewing the Trail of Tears and general information about government policy toward Indian removal.  This will be largely accomplished through the American Indian PowerPoint which has been included among the documents forwarded with this project.  We will continue on by asking students why settlers were coming into Wisconsin and causing an increased demand for land.  Ideally, I think we will follow this up with the PowerPoint presentation on Sandy Lake.  It does have built-in discussion segments which will ask students for their thoughts on the events.

Following these discussions, students will be divided into groups of 2-3 and asked to develop a detailed Venn Diagram showing the similarities and differences between the removal of the Cherokee and the other Five Civilized Tribes of the Southeast to that of the Ojibwe from Northern Wisconsin.  Students will be given time to complete further research, either in the computer lab or through materials provided to each group in class, to add further detail to their diagrams.  After about a class period of additional research time and completion of the diagrams, I will ask each group to post their diagrams and share their findings.

As the independent practice element (and the graded portion of this lesson), each student will be asked to complete the student project.  This project will focus on the Sandy Lake Removal.  Students will once again be provided with research time in the computer lab or a variety of sources I have gathered for their use.  They are asked to develop additions to their textbook which will provide a more regional look at Indian Removal.  The instructions and grading rubric for this activity have also been forwarded with this project.  It is my intention to provide students with an example of this type of project. Mine will be based on the Black Hawk War and the attempts made to remove the Sauk and the Fox ( I will forward this to you on Monday as it is stored on my computer at home and I’m away from that locality at the present).
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