Photographs
I have mounted and laminated these photographs for students to

 reflect upon and respond to:
From Paths of the People, The Ojibwe in the Chippewa Valley, Tim Pfaff, Chippewa Valley Museum Press, 1993.

**
Ojibwe boys on the Lac du Flambeau Reservation, the boarding school and agency building are behind them across the lake, c. 1909. (pg. 42)
**
Schoolchildren outside the Lac du Flambeau federal Indian boarding school, 1896. (pg. 44)

** 
Sewing room at Lac du Flambeau federal Indian boarding school, 1895. (pg. 46)
**
Students at Hampton Institute, Virginia, 1913. (pg. 47)
**
Rising Sun at his home on Fence Lake, like many Ojibwe, he used both a frame house and a summer wigwam, 1922. (p. 53)
From Children of the Indian Boarding Schools, Holly Littlefield, Carolrhoda Books, Inc., 2001.

**
Albert Hensley, a Winnebago who attended Carlisle, bring his two daughters and two nieces to a boarding school in about 1915. (pg. 12)

**
Three Hopi leaders chose to go to prison rather than send their children to a boarding school, 1895. (pg. 13)
**
Three Lakota boys upon their arrival at Carlisle, and after school officials changed their clothing and hairstyles, about 1883. (pg. 14)

**
Anpetu Waste in her native Lakota dress. Her name meant “Pretty Day,” she was renamed Anna Laura. (pg. 16)

**
Student practice writing English, Pierre, about 1898. (pg. 17)

**
Girls say their prayers before bedtime, Phoenix Indian School. (pg. 18)
**
Albuquerque Indian School, military style uniforms and American flags were part of the programs for these boys, about 1895. (pg. 19)
**
Flandreau Indian School, girls prepared much of the food eaten. (pg. 21)

**
Chemawa Indian School, boys try out their blacksmithing skills. (pg. 22)

**
A boy receives treatment in the Carlisle school hospital. Six children died at Carlisle in the school’s first year alone. (pg. 25)
**
Two boarding school students enjoy a rare visit home to the Fort Yuma Reservation in Arizona. (pg. 26)

**
Three runaway Wyandot girls are driven back to their school in 1901. (pg. 30)

**
Haskell School’s youngest children pose for a portrait, early 1900s. (pg. 31)

**
Carlisle students from several nations graduated, 1891. (pg. 32)

**
A photo of Carlisle student Jim Thorpe in his best football season, 1908. (pg. 37) 

SECONDARY SOURCES
You have recently read “Looking for a Home” from the book Orphan Train Rider: One Boy’s True Story, by Andrea Warren. In this biography, Lee Nailing was separated from everyone and everything he had ever known.  The orphan trains ran in our country between the years of 1854 and 1930.
During this same time period, thousands of Indian children all around the country were taken from everyone and everything they had ever known and were placed in Indian Boarding Schools. Several of them, just like Lee Nailing, rode a train to get there. 

To find out more about Orphan Trains, read “What Were Orphan Trains?” written by Andrea Warren on pages 79 – 83 in your reading book.

To find out about Indian Boarding Schools, read the book Children of the Indian Boarding Schools written by Holly Littlefield.
While you are reading, be thinking about what is the same about both of these experiences and what is different. Take notes while you are reading to help you remember important information about each. Use the 2-column worksheet #1 to write your notes. Remember that notes are not written in complete sentences. Don’t forget to put the page number where the information came from. That will make it easier to find it when you need to. 

MAP ASSIGNMENT

INDIAN BOARDING SCHOOLS IN WISCONSIN

You saw on the map on page 11 that there were Indian Boarding Schools in Wisconsin in Tomah and Wittenberg. These schools were not on reservations. There were other boarding schools located on Indian reservations.Tomah was a government run boarding school. The government also opened schools in Oneida, Hayward, and Lac du Flambeau.

Wittenberg was a Christian run boarding school. There were other Christian run schools at Odanah, Keshena and Black River Falls in Wisconsin. 

Use the map page of the state of Wisconsin and place these schools on the map. 
Be sure that you include a title for the map. Also make a map key so you will be able to tell which schools were run by the government and which were Christian schools. 

GROUP ASSIGNMENT

SMALL GROUP VENN DIAGRAM
Comparing and contrasting the Orphan Trains and Indian Boarding Schools

1. Form a group of three students who have all finished the readings. 

2. Discuss your notes. Decide which important information you will include.

3. Use the Venn Diagram worksheet and your notes from your readings to place information on the Venn Diagram.  Be neat!
Primary Source Document

After reading, answer the questions on Student Worksheet #2

“Teaching the Indians” – Milwaukee Sentinel, February 17, 1895

TEACHING THE INDIANS

THE GOVERNMENT SCHOOLS IN SHAWANO COUNTY

NEARLY ALL OF THE INDIANS CAN NOW TALK ENGLISH

Besides the Common Branches of Learning the young Indians are Instructed in Farming, Wagon Work, Shoemaking and other Industrial Arts – Girls are taught Housekeeping, Sewing and Dressmaking

Shawano, Wis., Feb. 15 – The United States government has shown faith in the value of education for its Indian wards – a faith that has been more than justified by the results of the educational work at the government schools which are in successful operation in all parts of the country where the Indian population is large enough to justify it.

Northern Wisconsin affords a fine opportunity for educational work among the Indians and this work is being especially well done on the Oneida, Stockbridge and Menominee reservations in Shawano county.

In the winter of 1865 the only Indian school in Shawano county was located at Keshena, about eight miles north of Shawano city on the Menominee reservation. The school house was a little one-story wooden building with high board seats, and the teachers were Mrs. Rosella Dousman (better known among the Indians as “Mother Dousman”) and her two daughters, Misses Kate and Jane Dousman.

The winter of 1895 shows that in this past thirty years great progress has been made in educational work among the Indians. The schools are now housed in large and comfortable buildings with efficient teachers, and every educational advantage; with a course of nine years and a list of text books similar to those used in the state schools.

The school houses at Keshena consist of the government buildings, with a building for boys, one for girls, a large industrial workshop, a farm barn and 170 acres of farming land, the buildings include sleeping and boarding accommodations for about 150 pupils. The employees number sixteen – seven male and nine female – of whom five are Indians. The superintendent is Leslie Watson, who ranks high as an educator and has been superintendent for several years.
At Oneida is located another government school with two brick school houses, an industrial building, a farm barn and a farm of eighty acres. The buildings furnish accommodations for about eighty-five pupils. The superintendent is Charles F. Peirce.

In addition to the government boarding schools there are several day schools, as follows: Stockbridge reservation, attendance 40; Oneida reservation No. 1, 30; Oneida reservation No. 2, 21; Oneida reservation No. 3, 35.

The Menominee Indian reservation has three day schools with an attendance of over 100.

In addition to the government boarding schools there are two large contract boarding schools. St. Joseph’s (Catholic) at Keshena, ahs accommodations for 200 pupils and eleven teachers. The government pays $108 for each pupil per annum. The Wittenberg (Lutheran) school is located in Wittenberg, Shawano county, and has accommodations for about 200 pupils. The superintendent is A. Jacobson and the pupils come largely from the Winnebago Indians scattered over Northern Wisconsin and numbering about 1770 families with no reservation. . . .

. . . Plain, substantial and uniform clothing is furnished the pupils and each is given two suits, with an extra pair of trousers for the boys, and three dresses for the girls. All are kept well mended and suffice for a year’s use, with a better suit for Sundays and holidays. In addition, pupils are furnished with suitable underwear, nightclothes, handkerchiefs, over coats, cloaks, shoes, stockings, and overshoes.

The dormitories are furnished with plain substantial furniture, and supplied with necessary toilet articles, including soap, towels, mirrors, combs, hair, shoe, nail and tooth brushes and whisk brooms, which enable the pupils to form habits of personal neatness.

The requirements for the government contract schools are similar to those in the boarding schools.

Instruction in music in all of the schools, and there are at Keshena two good brass bands, the players in which are Indian pupils, who have been taught by Prof. Campbell.
The industrial teachers instruct the boys in farming, shoemaking, wagon work, blacksmithing, woodworking, etc. The girls are instructed in dressmaking, sewing of every variety and housekeeping.

The government [requirement] at all schools is that the pupils have suitable mental, moral and industrial training with wholesome food, suitable clothing, sufficient warmth and good water; also that sanitary laws and regulations are complied with and that the buildings shall be kept in good repair, properly heated, lighted, ventilated and well cared for, and medical attendance and supervision provided.

In 1865, it was uncommon to hear an Indian – man, woman or child – speak English; now nearly the entire tribe, except the older Indians, speak English fluently.

PRIMARY SOURCE

Student Worksheet #2 

Name _________________________

“Teaching the Indians” Article Response

1. When was this newspaper article written?

2. For what audience do you think the article was written?
3. List three things the author said that you think are important.

4. What kind of instruction was provided for boys?  For girls?

5. What subjects did the students learn at the schools that they might not have learned from their parents and other elders in the tribe?

6. Read the last sentence of the article again. Indian children who attended boarding schools were forced to speak English and often punished if they spoke their native language. Why do you think this was? What would a consequence of this be for that child or for their tribe?

7. Name some consequences of Indian students attending boarding schools rather than living with and learning from their parents?

8. Why do you think the U.S. government wanted Indian children to attend government schools? Use details from the article to support your answer.

9. This article has good things to say about Indian boarding schools. Do you think the experience of boarding schools was positive for Indian children and their families? Tell why or why not.
10. How do you think you would feel if the government made you leave your friends, family, and community to go to a boarding school?

POETRY
If the Great Spirit had desired me

To be a white man

He would have made me so

In the first place.

He put in your heart

Certain wishes and plans:

In my heart he put

Other and different desires.

Each man is good

In the sight of the Great Spirit.

It is not necessary,

That eagles should be crows.

By Sitting Bull (Teton Lakota)

How does this poem connect to the Indian Boarding School time in the U.S.?

Now it is your turn:  write a poem about something you have learned about the Indian Boarding School time in our country.

UNDERSTANDING HISTORICAL PHOTOGRAPHS ACTIVITY
Historical photos hold many clues about how life was lived in the past. It is important to look carefully at a historical photo --- to analyze what you see. But just as important, it’s important to think about the things you can’t see:


Who took the photograph? Why?


Does the photo show people acting freely, or are they posed?

Was the photograph created to show a certain point of view or to make viewers feel a certain way?

School leaders usually invited or hired photographers to come to their school. The photographers’ job was to take pictures that showed how successful the schools were at changing Indian children. Sometimes the pictures were used to raise money. Richard Henry Pratt often had photos taken of children before and after their arrival at Carlisle School. He would then show these pictures to wealthy European American donors, so he could prove that his school made Indian children look very much like other Americans.   
Most pictures tell only part of the complicated story of the boarding school era. School leaders and photographers ignored or hid anything that might make the schools look unsuccessful or cruel.

But other parts of the school experience could not be photographed. For example, if a fire occurred, there would not be time to take a photo. More importantly, Indian children had private lives that the school could not reach in a photo. Can you think of some of these things?

Did you think about the close relationships children shared with their parents? We know about that from letters and stories, not from boarding school pictures. Photos can show friendships in only certain ways, like playing sports or acting in plays. But we don’t see children laughing at a secret joke, telling stories at night, or comforting a frightened brother or sister.

So it is important to understand that historical photographs may not tell the whole story of a time or place. Reading about it can help you get a more complete picture. 

Think about what you read about in Children of the Indian Boarding Schools
that there were no pictures for. 
1. Draw a line down a piece of paper to make two columns. In the first column, list some experiences described in the text of this book that do not appear in photographs. For example, your list might include calling a teacher a funny name (page 27) or being punished for speaking an Indian language (pg. 17).

2. Try to think of reasons why a photographer might not have taken pictures of these experiences. Would children be more likely to laugh at their teachers among themselves rather than out in the open? Would a photograph of children being punished make the school look bad? In the second column, write down these possible reasons.

3. Share your list with your classmates. How many parts of boarding school life did you find that do not appear in photographs? 
WHAT DO YOU SEE?

PHOTO STUDY GUIDE


Name ____________________

Title of photograph:_________________________________

Date of photograph: _________________________________

Where was the photo taken: ___________________________

OBSERVATION: Describe exactly what you see in the picture.
KNOWLEDGE:  Summarize what you already know about the situation and time period.
INTERPRETATION: What is happening in the picture? Why do you think it was taken? What can you conclude from what you see and from what you don’t see?

WHAT WOULD YOU LIKE TO KNOW?   List up to three questions you have after looking at this picture?

On a 3 x 5 index card, write  a short paragraph that describes the message you think this photograph was meant to send.

TRAVELLING BY TRAIN   


Name ___________________
Read about Lee Nailing’s train travel again (pages 66 – 68) in your reading book. Draw a picture that shows something about his experience on the train. 
Read this selection from “On Sacred Ground: Commemorating Survival and Loss at the Carlisle Indian School” by Stephanie Anderson, published in CENTRAL, PA magazine, May 2000.


In the middle of a bitter night in October 1879, a train puffed slowly across the last few feet of track and eased into Carlisle after a long journey from Dakota Territory. On board were 82 children from the Lakota people, whom most European Americans knew as the Sioux. Hungry and tired, they rose from their seats one by one, pulled their blankets tighter around them and stepped onto the small platform at the station. Their eyes, adjusting to the darkness, met a sea of strangers staring back at them. Just three years after the battle of the Little Bighorn, hundreds of townspeople gathered with necks craned to glimpse the “exotic” Indian children from what was still regarded as the Wild West.


During the next 39 years, American Indian children became a familiar sight in Carlisle. While their arrival was little more than a curiosity to the townspeople, their departure from their homes, families and way of life marked momentous change in the lives of the children, their parents and their tribes.

How is this experience similar to Lee Nailing’s? How is it different?

Draw a picture showing this experience.
STUDENT WORKSHEET #1

Name _________________________

           What Were the Orphan Trains?	                                             Children of the Indian Boarding Schools








