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	Standard #1: The teacher understands the central concepts, tools of inquiry, and structures of the disciplines he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for pupils.

	Criteria
	Novice (1)
	Intermediate (2)
	Apprentice (3)

	
Knowledge of 
Central Concepts
	Candidate can list the central concepts of his or her discipline(s).
	Candidate displays solid content knowledge and can design learning experiences around his or her disciplinary central concept(s).
	Candidate displayed extensive content knowledge connecting the central concepts to to student learning data.

	
Knowledge of 
Tools of Inquiry
	Candidate can list the process(es) by which his or her discipline creates new knowledge.
	Candidate designs learning experiences which mirror the learning process(es) in his or her discipline.
	Pupils used the discipline’s tools of inquiry as they learn to begin to think like an expert in the field.

	
Meaningfulness to Students
	Candidate explains the connection between the content and student lives outside the school setting.
	Candidate communicates the relevance of the content to students. Explanation goes beyond grades and schooling.
	Candidate used the subject matter as a means of enhancing the quality of student lives outside the school setting.



	Standard #2: The teacher understands how children with broad ranges of ability learn and provides instruction that supports their intellectual, social, and personal development.

	Criteria
	Novice (1)
	Intermediate (2)
	Apprentice (3)

	
Knowledge of Characteristics of Age Group
	Candidate compares one specific developmental characteristic physical, intellectual, emotional, social,, moral or) between 2 different age groups.
	Candidate designs lessons that specifically meet the developmental needs (grade level) of their students.
	Candidate delivered daily/varied lessons that met their students’ specific developmental needs (grade level).

	
Standard #3: The teacher understands how pupils differ in their approaches to learning and the barriers that impede learning and can adapt instruction to meet the diverse needs of pupils, including those with disabilities and exceptionalities.

	Criteria
	Novice (1)
	Intermediate (2)
	Apprentice (3)

	
Knowledge of Students’ Varied Approaches to Learning
	Candidate lists accurate knowledge of student approaches to learning:
Multiple Intelligences (9) or  Learning Styles(4)
	Candidate uses knowledge of students’ varied approaches to learning. Plans include strategies to address:
MI or LS, and race/class/gender/ability/ELL
	Candidate used culturally relevant pedagogy to meet the needs of all students:
MI or LS and  
race/class/gender/ability/ELL




	Standard #4: The teacher understands and uses a variety of instruction strategies (including technology) to encourage children’s development of critical thinking, problem solving, and performance skills.

	Criteria
	Novice (1)
	Intermediate (2)
	Apprentice (3)

	
Performance Skills
	 Candidate is able to give one example of a specific performance skill in their content area 
	 Candidate designs learning activities that address critical thinking, creativity and/or problem solving skills.
	 Pupils demonstrated critical thinking, performance skills and/or creativity through lessons that were designed by the candidate.



	Standard #5: The teacher uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation.

	Criteria
	Novice (1)
	Intermediate (2)
	Apprentice (3)

	
 Knowledge of Student Motivation
	 Candidate is aware that different students are motivated by different factors.   
	  Candidate designs lessons which address varied motivations among different students.
	  Pupils demonstrated motivation through engagement in planned learning activities.

	Knowledge of Behavior Management Strategies
	Candidate is aware that having a consistent set of behavior expectations helps students be successful.  
	Candidate has a clear and explicit set of behavior expectations.


	Candidate demonstrated multiple management strategies

	Knowledge of the Classroom as a Learning Environment 
	Candidate is aware that how the teacher interacts with students impacts the learning environment
	Candidate plans for multiple strategies which may build a learning environment.
	Candidate constructed a learning community that encouraged positive social interaction and active engagement in learning.


 
	Standard #6:  The teacher uses effective verbal and nonverbal communication techniques as wells as instructional media and technology to foster active inquiry, collaboration, and supportive interaction in the classroom.

	Criteria
	Novice (1)
	Intermediate (2)
	Apprentice (3)

	

Knowledge of Effective Communication
	Candidate is aware of the importance of appropriate language (verbal, written and nonverbal) to enhance effective communication.
	Candidate demonstrates proof through the CT evaluation  of the ability to meet students at their developmental level and uses nonverbal cues for effective communication.
	Candidate’s spoken and written language was correct and expressive, with well-chosen vocabulary that enriched the lesson. Candidate reads their students even when they say nothing.

	
Technology and Instructional Media


	Candidate is aware of technology as an instructional tool.
	Candidate designs appropriate  use of instructional technology to foster active inquiry, collaboration and/or to support interaction in the classroom.


	Candidate utilized instructional technology to foster active inquiry, collaboration and/or to support interaction in the classroom.

	 
Knowledge of Effective Interactions

	
	Candidate describes at least one interaction that allowed for the development of more effective personal interactions with students.
	Candidate designs activities that allow them to find out about their students as individuals.
	   Candidate used their knowledge about students and media to foster active inquiry, collaborations and interaction.



	Standard #7: The teacher organizes and plans systematic instruction based upon knowledge of subject matter, pupils, the community, and curriculum goals.

	Criteria
	Novice (1)
	Intermediate (2)
	Apprentice (3)

	
  Lesson Structure
	Candidate defines each part of the 5 E’s lesson plan.
	Candidate designs 5 E’s lessons and describes each part of their own 5 E’s lesson plan addressing linguistic or cultural diversity.
	The 5 E’s lesson has been modified to allow for differentiation, including pupil cultural, linguistic or    developmental needs.

	   


Unit Structure
	Candidate is aware that each day is linked in terms of student learning and that each day builds off the last and is the foundation for the future.
	Individual lessons are designed which cumulatively (spiraling, scaffolding) address a WMAS (or CORE standard) in their discipline.   
	 Units are designed which include a central concept and mirrors inquiry in the discipline. The effectiveness of the unit is seen in student learning data.   



	Standard #8: The teacher understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the pupil.

	Criteria
	Novice (1)
	Intermediate (2)
	Apprentice (3)

	 
Matching Assessments to Instructional Objective(s) or Goal(s)
	Candidate identifies the learning objective goal and directly links it to the assessment.   
	   Candidate designs assessments (formal and informal) which are directly linked to instructional objectives or intellectual, social or physical goals. {PIESM}
	Candidate implemented a variety of assessment strategies to ensure continuous development of students in all areas (physical, intellectual, emotional, social and/or moral).



	Standard #9:  The teacher is a reflective practitioner who continually evaluates the effect of his or her choices and actions on pupils, parents, professionals in the learning community and others and who actively seeks out opportunities to grow professionally.

	Criteria
	Novice (1)
	Intermediate (2)
	Apprentice (3)

	
Ability to think Reflectively to Improve Teaching
	Candidate makes general suggestions about how a lesson may be improved.
	Candidate makes specific suggestions of skills and /or strategies that might be more effective during the next learning activity.
	Drawing on their repertoire of skills, the candidate offered specific alternative actions, complete with probable successes of different approaches.



	Standard #10: The teacher fosters relationships with school colleagues, parents, and agencies in the larger community to support pupil learning and well being and who acts with integrity, fairness and in an ethical manner.

	Criteria
	Novice (1)
	Intermediate (2)
	Apprentice (3)

	
Relationships with Colleagues
	Candidate maintains cordial relationships with colleagues to fulfill the duties that the classroom teacher or school requires. (CT evaluation is the required artifact)
	Cooperation and collaboration characterize relationships with colleagues which support student learning.
	Cooperation and collaboration characterized relationships with colleagues.  Candidate took initiative and assumed leadership roles.

	Knowledge of Teacher Roles Outside the Classroom
	Candidate is aware that teacher roles extend beyond the traditional classroom/school day.
	Candidate participates in activities outside the traditional classroom setting that enhance student learning.
	Candidate used activities outside the classroom setting to enhance student learning.



	Standard #11: Collaborative Leadership:
Is the intentional and skillful management of relationships that enables others to succeed individually while accomplishing a collective outcome.  Collaborative leaders ably facilitate the involvement of two or more people in a group working toward a shared outcome in a manner that reflects collective ownership, authorship, use, or responsibility. Collaboration is NOT the outcome or goal.  Collaborations are processes that, when successful, align people’s actions to accomplish a goal or solve a problem. Collaborative leaders possess knowledge, skills, and dispositions that enable them to carry out leaderful actions. 
*The required artifact for Chapter 11 is the CT Dispositions Evaluation Form.

	Criteria
	Novice (1)
	Intermediate (2)
	Apprentice (3)

	1 
STRIVES FOR SHARED UNDERSTANDING

	· Asks relevant questions of “safe” person
· Compromises, or asks others to do so, to complete tasks
	· Asks clarifying questions for self
· Paraphrases for personal clarification
· Cooperates when working with others
	· Asks clarifying questions for self and/or group needs
· Solicits responses from all parties
· Paraphrases for better self and group understanding
· Redirects counter-productive participation
· Demonstrates active listening during collaborations

	2 
SEEKS BENEFICIAL SOLUTIONS 

	· Describes situations and solutions from multiple perspectives
· Articulates potential barriers to situations
· Lists people who may be potential resources for tasks
	· Describes current condition
· Tells why change might be necessary
· Independently finds resources to support change
· Defers judgment in order to come up with unique and workable solutions
	· Seeks input from and works with others to describe current condition
· Works with others to determine need for change
· Considers other’s ideas and perspectives to generate possible solutions and meet multiple needs

	3 
ACCEPTS RESPONSIBILITY FOR SELF AND TAKES ON RESPONSIBILITY FOR OTHERS
	
· Lists possible personal responsibilities
· Articulates the responsibilities of others
	
· Accepts responsibility for tasks when asked to do so
· Assists with meeting the needs of others when within own control
	
· Accepts and seeks out responsibility for tasks
· Advocates for other’s needs, regardless of personal beliefs/needs
· Actively seeks out assistance from others to meet identified needs

	4 
DISPLAYS PERSEVER-ANCE FOR PROJECTS AND INTERPERSONAL RELATIONSHIP MANAGEMENT
	· Completes tasks on time
· Makes repeated, but minimal, attempts to correct or continue a task
· Makes weak attempts to better understand others
	· Asks questions to find out more in order to make more productive future attempts at a task
· Describes options for approaching others for assistance
	· Actively seeks out others for contributions in order to make change and persist with tasks
· Acknowledges all participants contributions, concerns, and ideas
· Depersonalizes negativity from others and contributes positive responses

	5 
DEMONSTRATES A PASSION FOR EXCELLENCE 

	· Reflects on how experiences have impacted their thinking about education
· Articulates the meaning of excellence in a context of learning
	· States expectations that go beyond the status quo
· Independently uses the meaning of excellence in a context of learning for individual growth
	· Active and positive member of groups
· Uses excellence in a context of learning to collaborate with and influence others
· Celebrates group successes
· Exhibits an appropriate sense of humor, a positive manner, and enthusiasm during interactions



Expectations: 
The EAA and ECA program will assess candidate portfolios which the following expectations:

Gate 1: Admission to EAA/ECA Program		Scores of 1’s for each criteria (total: 23)

Gate 2: End of “Block” Semester			Scores of 2’s for each criteria (total: 46)

Gate 3: Exit from Student Teaching		Scores of 3’s for each criteria (total: 69)
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